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Under Michigan’s Public Act 102 of 2011, public school teachers and administrators must undergo annual evaluations of their effectiveness via an approved system beginning in Fall 2013.  According to a report posted on the Michigan Department of Education’s Educator Effectiveness website  about the 2011-2012 pilot year, each “local public school district determined the factors used for evaluating its own staff,” and federal requirements mandate that “districts must report the criteria used to evaluate their administrators and teachers” and report “each administrator and teacher as ‘highly effective,’ ‘effective,’ ‘minimally effective.’ or ‘ineffective.’” 
Accordingly, the “2011-2012 Educator Evaluation and Factors Report” contains the following 10 factors for evaluation of teachers (all of which were reported as being used by Livonia Public Schools in its teacher evaluations):
	Evaluation Factors
	

	Absenteeism from the Job
	Indicates that the amount of time absent from the job was a factor in the evaluations.

	Classroom Management
	Indicates that classroom management was a factor in the teachers' evaluations.

	Content Knowledge
	Indicates that deep knowledge of the subject(s) that one teaches was a factor in the evaluations.

	Instructional Practices/Leadership
	Indicates that general principles, guidelines and suggestions for good and effective teaching based upon the systematic study of instruction and learning was a factor in the evaluations.

	Pedagogical Knowledge & Practice
	Indicates that possessing deep knowledge of the methodology of instruction was a factor in the evaluations.

	Principal/Supervisor Evaluations
	Indicates that principal or supervisor evaluations were a component of the overall evaluation.

	Professional Development
	Indicates that enhancing or improving specific professional competencies or the overall competence was a factor in the evaluations.

	Professional Responsibilities
	Indicates that actions or bodies of knowledge for which a teacher or principal holds him or herself accountable in order to continuously improve his/her own instructional effectiveness was a factor in the principals' evaluations.

	Student Achievement Data
	Indicates that student achievement was used as a factor for evaluation of Effectiveness.

	Student Growth Measures
	Indicates that student growth measures were used as a factor for evaluation of Effectiveness.

	Other
	Reported evaluation factors other than those listed.

	Not Applicable
	Indicates that evaluation system factors were not applicable at this school level in this district.



In a remarkably parallel fashion, the “2011-2012 Educator Evaluation and Factors Report” also contains the following 10 factors for evaluation of school principals (all of which were reported as being used by Livonia Public Schools in its evaluations of elementary, middle, and high school principals):
	Evaluation Factors
	

	Absenteeism from the Job
	Indicates that evaluation system factors were not applicable at this school level in this district.

	Content Knowledge
	Indicates that the amount of time absent from the job was a factor in the evaluations.

	Instructional Practices/Leadership
	Indicates that classroom management was a factor in the teachers' evaluations.

	Pedagogical Knowledge & Practice
	Indicates that deep knowledge of the subject(s) that one teaches was a factor in the evaluations.

	Professional Development
	Indicates that general principles, guidelines and suggestions for good and effective teaching based upon the systematic study of instruction and learning was a factor in the evaluations.

	Professional Responsibilities
	Indicates that possessing deep knowledge of the methodology of instruction was a factor in the evaluations.

	Providing Appropriate Support for Minimally Effective/Ineffective Teachers
	Indicates that principal or supervisor evaluations were a component of the overall evaluation.

	Conducting Evaluations Validly & Reliably
	Indicates that enhancing or improving specific professional competencies or the overall competence was a factor in the evaluations.

	Student Achievement Data
	Indicates that actions or bodies of knowledge for which a teacher or principal holds him or herself accountable in order to continuously improve his/her own instructional effectiveness was a factor in the principals' evaluations.

	Student Growth Measures
	Indicates that the providing support for minimally effective/ineffective teachers was incorporated into the principals' evaluations.

	Other
	Indicates that evaluations were conducted in a manner to ensure valid and reliable results for all teachers.


There is tremendous similarity between the two sets, which share a set of 8 factors, with the only differences being that “classroom management” and “principal/supervisor evaluations” are not included in the factors for principal evaluations, while “providing support for…teachers” and “conducting evaluations validly & reliably” are not included for teacher evaluations.  It is not unclear why, for example, “content knowledge” and “pedagogical knowledge & practice” are included in the principal evaluation factors; it may be worth inquiring about this to a system, such as LPS, that reports having used all of the above factors in principal evaluations.  

The inclusion of “student achievement data” and “student growth measures” in both teacher and principal evaluations are required by law (Michigan Revised School Code), in specific minimum proportions of the overall annual evaluations, as follows:

2013-2014:  at least 25% based on student growth and assessment data

2014-2015:  at least 40% based on student growth and assessment data 


2015-2016:  at least 50% based on student growth and assessment data 

All student growth and assessment data shall be measured using the student growth assessment tool that is required under legislation…


If there are not student growth and assessment data available for a teacher for at least 3 school years, the annual year-end evaluation shall be based on all student growth and assessment data that are available for the teacher.

Since it appears that the total of 12 factors included in the two sets above are currently being emphasized by most school districts in Michigan, it may be helpful to correlate those factors to the elements (domains and sub-components) in Charlotte Danielson’s Framework for Teaching, one of the state-approved evaluation frameworks.  This could help in identifying, for example, which evaluation rubrics to prioritize for translation into Japanese, focus in pilot evaluation activities during the 2012-2013 pilot year, and so on.    

There are 4 domains (and 22 sub-components) in Charlotte Danielson’s book, Enhancing Professional Practice:  A Framework for Teaching (2007), which are aligned with the INTASC standards:
1. Planning and Preparation
1a Demonstrating Knowledge of Content and Pedagogy
1b Demonstrating Knowledge of Students
1c Setting Instructional Outcomes
1d Demonstrating Knowledge of Resources
1e Designing Coherent Instruction
1f Designing Student Assessments
2. The Classroom Environment

2a Creating an Environment of Respect and Rapport

2b Establishing a Culture for Learning

2c Managing Classroom Procedures

2d Managing Student Behavior

2e Organizing Physical Space
3. Instruction

3a Communicating With Students

3b Using Questioning and Discussion Techniques

3c Engaging Students in Learning

3d Using Assessment in Instruction

3e Demonstrating Flexibility and Responsiveness
4. Professional Responsibilities 

4a Reflecting on Teaching

4b Maintaining Accurate Records

4c Communicating with Families

4d Participating in a Professional Community

4e Growing and Developing Professionally

4f Showing Professionalism
(Danielson’s observation rubrics include 4 levels—Distinguished, Proficient, Basic, or Unsatisfactory—which may align easily with the four evaluation level designations that schools must use in reporting educator evaluations—Highly Effective, Effective, Minimally Effective, or Ineffective.)
	Educator Evaluation Factors
	Related Elements/Components of Danielson Framework

	Absenteeism from the Job
	4d Participating in a Professional Community
4f Showing Professionalism

	Classroom Management
	1b Demonstrating Knowledge of Students 
2a Creating an Environment of Respect and Rapport
2b Establishing a Culture for Learning
2c Managing Classroom Procedures
2d Managing Student Behavior
2e Organizing Physical Space
3c Engaging Students in Learning
3d Using Assessment in Instruction

	Content Knowledge
	1a Demonstrating Knowledge of Content and Pedagogy
1c Setting Instructional Outcomes
1d Demonstrating Knowledge of Resources
1e Designing Coherent Instruction
1f Designing Student Assessments

	Instructional Practices/Leadership
	3a Communicating With Students
3b Using Questioning and Discussion Techniques
3c Engaging Students in Learning
3d Using Assessment in Instruction
3e Demonstrating Flexibility and Responsiveness

	Pedagogical Knowledge & Practice
	1a Demonstrating Knowledge of Content and Pedagogy
1c Setting Instructional Outcomes
1e Designing Coherent Instruction
3c Engaging Students in Learning

	Principal/Supervisor Evaluations 
	4a Reflecting on Teaching
4d Participating in a Professional Community
4e Growing and Developing Professionally

	Professional Development
	4a Reflecting on Teaching 
4e Growing and Developing Professionally

	Professional Responsibilities
	4a Reflecting on Teaching
4b Maintaining Accurate Records
4c Communicating with Families
4d Participating in a Professional Community
4e Growing and Developing Professionally
4f Showing Professionalism

	Student Achievement Data
	1b Demonstrating Knowledge of Students 
1c Setting Instructional Outcomes
1f Designing Student Assessments


	Student Growth Measures
	1b Demonstrating Knowledge of Students 
1c Setting Instructional Outcomes
1f Designing Student Assessments

	Providing Appropriate Support for Minimally Effective/Ineffective Teachers (for principals only)
	2b Establishing a Culture for Learning 

4a Reflecting on Teaching 

4d Participating in a Professional Community 

4e Growing and Developing Professionally

	Conducting Evaluations Validly & Reliably (for principals only)
	1c Setting (Instructional) Outcomes

1f Designing (Student) Assessments

4a Reflecting on Teaching 

4d Participating in a Professional Community 

4e Growing and Developing Professionally




Another way to look at this “crosswalk” of Danielson’s elements of effective teaching and the 12 key factors included in Michigan educator evaluations appears below.  
Crosswalk of Danielson’s 22 Sub-Components of Effective Teaching and Michigan Educator Evaluation Factors
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	TOTALS:
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This comparison suggests that 7 factors that should be given priority are, in order:  1c, 4a, 4d, 4e, 1f, 1b, and 3c.  
In order to include a factor from Domain 2, priority might be given to factor 2b as well, for a total of 8 prioritized factors.
Below is a list of all 22 factors of effective teaching in Danielson’s framework, with the 8 prioritized factors appearing in bold font.  In order to make it more manageable, there may be a desire to focus first on just 1 factor from each domain.  In that case, the recommendation would be to focus on the four factors appearing in bold with yellow highlighting below.  The rubrics for each are found in Danielson’s Framework for Teaching Evaluation Instrument on the pages noted.
1. Planning and Preparation
1a Demonstrating Knowledge of Content and Pedagogy
1b Demonstrating Knowledge of Students (pp. 6 – 9)
1c Setting Instructional Outcomes (pp. 10 – 13)
1d Demonstrating Knowledge of Resources
1e Designing Coherent Instruction
1f Designing Student Assessments (pp. 22 – 25)
2. The Classroom Environment

2a Creating an Environment of Respect and Rapport

2b Establishing a Culture for Learning (pp. 32 – 36)

2c Managing Classroom Procedures

2d Managing Student Behavior

2e Organizing Physical Space
3. Instruction

3a Communicating With Students

3b Using Questioning and Discussion Techniques

3c Engaging Students in Learning (pp. 58 – 61)

3d Using Assessment in Instruction

3e Demonstrating Flexibility and Responsiveness
4. Professional Responsibilities 

4a Reflecting on Teaching (pp. 72 – 75)

4b Maintaining Accurate Records

4c Communicating with Families

4d Participating in a Professional Community (pp. 84 – 87)

4e Growing and Developing Professionally (pp. 86 – 91)

4f Showing Professionalism
