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Introduction


Since Hinoki International School is only two years old, its stakeholders have the combined blessing and curse of very little precedent in most areas of school function, and this is also true of technology, for both instructional and administrative purposes.  There is no formal, written “technology plan” at this point in time.  Drawing on the relevant components of the 36-page District Technology Plan just published by Hinoki’s charter authorizer, Livonia Public Schools (2012), and other documents, such as Hinoki’s school improvement plans, school process rubrics, board meeting minutes, and budget documents, the purpose of this paper is to outline the framework of a proposed technology plan for 2012-2015 for Hinoki International School (formerly known as the Japanese American School of SouthEast Michigan, or JASSEM).  

Livonia Public Schools, with a total of 15,500 students and 2000 employees (LPS, 2012b, p. 4), has 12 staff members in its Information Technology Department, responsible for “supporting and expanding the district’s computer hardware, software, and network resources” including a technology helpdesk (LPS, 2012b, p. 25).  A comparable ratio of 0.6% of total staff, or one technology expert for every 1292 students, would translate—even if Hinoki achieves the anticipated 90 students and seven teachers next year—into approximately .06 or .07 of one full-time equivalent position.  While the resources for retaining technology expertise at Hinoki are quite limited, the interest in and need for effective use of technology are significant, so the focus needs to be on how to foster adequate expertise and integration given our limited resources.  
Adapting the basic outline of the topics included in the LPS (2012) District Technology Plan, this document will contain sections on Hinoki’s:  district profile, mission, curriculum integration, student achievement, family/stakeholder communication and administrative functions, professional development, infrastructure, and financial support/resources.
District Profile

Hinoki International School is one of only four dual-immersion schools in the US at which Japanese is the target language (see Center for Applied Linguistics, 2011), and one of only a dozen public charter schools in Michigan authorized by a local public school district (Citizens’ Research Council, 2010, p. 7), in this case, Livonia Public Schools.  Founded in 2010, with just a single class of 13 kindergarten students and 2 teachers, Hinoki (which means “cypress tree” in Japanese) has grown to include 34 students in grades K-1 with 4 teachers, and expects to grow to around 90 students in grades K-2, with 7 teachers, in 2012-2013 (Hinoki International School, 2012a). 
Mission and Goals

From its founding in 2010, the mission of Hinoki International School has been “to provide Japanese and American students with an opportunity to learn from each other, and become bilingual, bicultural, globally-minded individuals” (JASSEM, 2010, p.1, Hinoki International School Board, 2012b, section 2105).  After using, on an interim basis, the LPS Board Policy, the Hinoki School Board finished drafting its own 400-page board policy early in 2012.  It includes the following statement:     
In addition to adopting a Mission Statement and Educational Philosophy for the School, the Board shall create…policies which support the School Improvement Process.  The Lead Administrator shall…develop a School Improvement Plan, developed and implemented by collaborative School-based teams. The plan is to identify and correlate building-level goals for students that are to be achieved through effective planning, problem-solving, and assessment. Each team is to include professional and support staff, students, parents, and representatives of the community.  (Hinoki International School Board, 2012b, section 2120)

While development of a School Technology Plan as required by board policy (Hinoki Board Policy, 2012b, section 7540) has not yet been realized, it will be important for that plan to include technology goals aligned with the overall school mission and School Improvement Plan.  An example upon which to draw may be found in LPS’ three “major technology goals” for the district (LPS, 2012b, p. 9):
· Training and support for teachers on hardware and applications that support teaching and learning

· Increasing efficiency and reducing costs for Information Technology

· Identifying technology funding sources to provide for continued improvements 
These three goals support LPS’ mission of “teaming together to ensure learning for all” (LPS, 2012b, p. 1) and vision statements about “enhancing employee capacity” and motivating “all students to reach their full learning potential” using “cutting-edge technology and equipment” (LPS, 2012b, p.1-2).  LPS’ more specific technology goals are aligned with the K-12 Michigan Educational Technology Standards (LPS, 2012b, p. 11), something Hinoki should also mimic.   

Already, Hinoki’s board policy, school process rubrics, and school improvement plan drafts include specific references to informational and instructional technology.  A formal School Technology Plan should help to build upon and further refine these early policy and procedure outlines, ultimately helping “give them legs” for effective implementation.  As Picciano (2011) states, having a “written plan” for technology a “pivotal step” in the planning process (p. 22).    
Curriculum Integration and Student Achievement

Two important decisions regarding technology related to curriculum integration and student achievement at Hinoki have to do with portfolio assessment and the selection of classroom equipment to help achieve Michigan technology standards for K-2 students.  So far, responsibility for technology planning and implementation has primarily fallen to Hinoki’s Lead Administrator, a former secondary math and English teacher, who fortunately has a penchant for computers.  Under his leadership, and with the support of his administrative assistant, a Wikispace online-portfolio assessment system has been in place from the start (Hinoki International School, 2012a).  It requires some technological proficiency on the part of all classroom teachers, who are responsible for selecting and uploading work samples from each subject area by each student on a periodic basis (Hinoki International School, 2012b).  
These online portfolios are password-accessible by teachers and family members, in the U.S. and abroad, so for example, grandparents residing in Japan can view photographs and artifacts of their students’ progress at school.  The decision to use electronic portfolios, and to house them in Wikispace, derived from discussions by the Lead Administrator and the Chair of Hinoki’s Academic Advisory Committee, a Japanese language professor at a local university who specializes in dual-immersion education.  
They decided to follow the recommendations of language education researchers, such as Rhodes (1998/2011), who promote the idea that “good assessment is an integral part of good instruction” and that an increase in standardized testing—such as Michigan’s English Language Proficiency Assessment (ELPA)—can and should be balanced with more “authentic assessment,” which requires students to demonstrate skills or  “generate rather than choose a response” (p. 127), making it both more individualized and more labor-intensive.  Since Wikispace is a well-known, low-cost online tool that features ease of access for educators and families, it met the requirements for both accessibility and affordability, as recommended by K-12 technology experts (see Johnson, 2011/2012, p. 32).  To date, Hinoki student portfolios have been captioned and so on only in English; adding Japanese captions, directions, and other content should be a near-term goal.  Similarly, student scores on standardized tests, such as the ELPA, should ideally be made available through the Wikispace portfolio portal.  
   Since Hinoki began with just one kindergarten class, and is intentionally building incrementally, by one grade level per year, there has so far been little perceived need for significant integration of technology in the WiFi-equipped, but otherwise low-tech, early-elementary classrooms in the school building Hinoki used through last month.  However, our Lead Administrator is keenly aware that Michigan Educational Technology Standards specify skills that students are expected to achieve by the end of Grade 2, including being able to “use a variety of developmentally appropriate digital tools” such as “word processors,” painting/drawing programs, and “presentation software” (MDE, 2009, p. 2).  Therefore, for the newer building to which Hinoki is moving for use beginning this fall, our Lead Administrator has acquired board approval for the purchase and installation of Promethean boards in the kindergarten, Grade 1, and Grade 2 classrooms, and a set of iPads for use with the Grade 2 class to begin in 2012-2013 (Hinoki International School Board, 2012a).  
The decision to go with Apple (iPad) technology was not an easy one for our Lead Administrator, who has been a lifelong PC user.  In addition to the fact that LPS uses both PC and Apple platforms (LPS, 2012b), the Lead Administrator’s research comparing the various brands, along with the advice of an instructional technology expert at Hinoki’s partner university convinced him that the Apple platform would be most conducive to use in both Japanese and English, and superior in ease of use, particularly for very young students (Hinoki International School Board, 2012a).  Ideally, such decisions would include more teacher and parent input.  As Hinoki’s teaching staff doubles in size next year, there is a conscious effort to hire teachers with instructional-technology skills and interest, so there should be more opportunity in this area for the “distributed leadership” aspired to in the latest School Process Rubric (Hinoki International School, 2012b).  Perhaps the 10-step model prescribed by Malloy (2011) could help with this.  
Family/Stakeholder Communication and Administrative Functions


Two significant decisions regarding technology related to school-family communication and administrative functions at Hinoki have to do with policies about online dissemination of student information and the acquisition, through collaboration, of a cutting-edge online tool to help manage staff search and hiring processes.  During Hinoki’s brief existence so far, it has become clear that there are special challenges in creating a positive, safe "digital culture" (as recommended in the National Educational Technology Standards for Administrators [ISTE, 2009]) in a dual-immersion cross-cultural school such as this one—including the need to disseminate technology policies in both Japanese and English, a reliance upon online marketing/communication tools for a geographically diffuse set of stakeholders, and varying culture-specific ideas about concepts such as "privacy" and "school-related."    

Since Hinoki draws on more than just a local neighborhood, city, or county, there is almost a default reliance on online marketing (via Facebook, Google ads, website, etc.) and email communication with potential and current parents, teachers, and other stakeholders.  Early on, there was a discussion of which photos, of whose children, could and should be used in our online marketing efforts.  One of the first policies and procedures that Hinoki developed (and strangely absent from the lists offered by Picciano, 2011, pp. 242-243) has to do with permission to use student images in school web-based materials—with the necessary forms available in Japanese and English (see Appendix A). 

Discussions about this issue continue to expand as Hinoki’s student body doubles in size, and as efforts to make more use of our Wikispaces for school-family communication increase (see Wikispace access instructions for Hinoki families in Appendix B).  In these discussions, it has become clear that many Japanese families are unfamiliar with U.S. federal regulations such as the Family Educational Rights and Privacy Act (Delisio, 2011) or Freedom of Information Act, let alone the Michigan Open Meetings Act (Hinoki International School Board, 2012b), and sometimes the basic civil rights (e.g., freedom of speech) upon which many U.S. laws are based.  
Perhaps most difficult to disentangle are the varying perspectives on individual and family "privacy" rights held by stakeholders from Japanese or U.S. backgrounds.  While some Japanese parents view "student" as the single most important identification for their offspring, and embrace the chance to share their student's work via Wikispace with relatives overseas, they hesitate to have their child's image posted on the Web; whereas some American families see school as just one aspect of their students' multi-faceted lives, and are okay with the online posting of their child's image, as long as no name is associated with it, and so on.  It seems advisable for Hinoki to encourage continuing discussion of these important issues, in both languages, by an even broader cross-section of our stakeholders—including students, once our school grows to include grade levels at which students could effectively participate.  As our public charter school is governed by U.S. and state laws, there should be explicit efforts to educate staff and families even more about laws such as FERPA, FOIA, MOMA, and so on, perhaps through ongoing “family literacy night” activities.    

While LPS’ use of digital tools such as ENews (a “self-subscribing email system”), Teleparent (an automated calling system conveying attendance and special events information), and its own district cable TV channel, to connect and communicate with its stakeholders (LPS, 2012b, p. 17) may be informative for Hinoki, differences in size (and cost) make direct borrowing impractical.  Hinoki's small size allows for the use of a more "hub-based" than a "top-down" information infrastructure (Picciano, 2011, p.71), with the Lead Administrator, board, university-based Academic Advisory Committee, and classroom teachers linked through feedback loops, including a hinoki-school.org email system.  Hinoki has established a freelists.org email distribution list so that all parents/guardians may be easily included in mailings of meeting minutes, invitations to participate in surveys, etc. without broadcasting their email addresses.  In Fall 2011, the annual evaluation of the Lead Administrator was conducted entirely via electronic means, and a respectable response rate of 46% was achieved (Hinoki International School Board, 2012a).   

Technology tools have played a major part in supporting the administrative tasks and functions of the school since its beginning.  Hinoki’s Lead Administrator uses tools such as Quick Books to process financial information internally, and submits myriad reports to the Michigan Department of Education via web-based tools, such as those provided by the Center for Educational Performance and Information (CEPI).  Recently, the Lead Administrator obtained access to one digital tool, called Applitrack, which proved extremely helpful in a recent search for four additional teachers (two native speakers of Japanese, and two of English). 

With a commitment to using search committees for the four open teaching positions, and having received over 400 applications for a single teaching position last year, our Lead Administrator quickly recognized that the task of storing and sharing multiple documents from each applicant could soon become unmanageable.  Applitrack is a vast online data storage system for the various documents (resumes, transcripts, teaching certificates, letters of recommendation, and so on) submitted by applicants pursuing teaching positions.  It would have been out of reach of Hinoki’s limited budget, but was made available to us by the Wayne RESA (intermediate school district), with which Hinoki collaborates for special education testing services and so on.  

Not only did it allow search committee members to sort by selected criteria, review, and post electronic comments about, applicants’ documents, it also made available to us a broad pool of candidates for at least the English-language elementary teaching positions.  The decision to make use of this amazing tool through Hinoki’s relationship with Wayne RESA was essentially a unilateral decision by our Lead Administrator, but it was very much appreciated by all the members of the search committees (including me).  The increased use of centralized resources provided by Wayne RESA is reflected in LPS’ Technology Plan, which includes plans for increased use of CLASS-A, a data warehousing system supported by Wayne RESA, in addition to professional development and other services (LPS, 2012b, p. 20).  
Professional Development


Naturally, educational technology cannot be used optimally without effective professional development for those who will use it.  Hinoki’s technology plan should have a focus on end-users and their need for sufficient professional development, as recommended by Overbay, Mollette, & Vasu (2011).  Giving priority to the dedication of time and funding for effective professional development—including time for instructors to explore the expanding number of free, open-source sites and online tools that are increasingly available, if one knows about them (see Johnson, 2011/2012, p. 32)—should not only ensure that equipment purchased would not go unused, misused, or under-used, but would probably result in more cost-effective approaches to technology use, particularly if there were an explicit emphasis by the school on open-source tools and materials, such as those promoted by the University of Michigan Library (2012).

While Hinoki’s small teaching staff has remained relatively stable so far, significant growth in staff size and investment in technology reinforce the need to make technology implementation plans "turnover-proof" (Overbay, Mollette, & Vasu, 2011, p.59).  With at least five full days reserved for teacher professional development in 2012-2013, a significant portion of that time should be dedicated to technology training and practice.  Some tools that should prove useful in professional development about technology include the Michigan Comprehensive Needs Assessment (MDE, 2008) required of each district as part of its School Improvement Plan process, and a more teacher- and technology-specific needs assessment, such as the one I adapted for Hinoki’s needs from the Utah Education Network (n.d., see Appendix C); it would need to be translated into Japanese as well before being deployed.  
There is a significant emphasis on professional development in the Livonia Public Schools Technology Plan, including specific goals for teacher professional development about technology for each of the three years of the plan (LPS, 2012b, p. 20-21); Hinoki could do well to imitate that type of planning, including provisions for functioning in both English and Japanese.
Technology Infrastructure and Financial Resources

It is challenging to discuss technology infrastructure when our school is currently shifting from one location to another, and that infrastructure is evolving from miniscule to merely limited.  However, it seems appropriate to discuss how priorities for Hinoki’s technology infrastructure—and the funding to support it—should be made for optimum effectiveness. Decades after computers were first introduced into schools, the research on the academic benefits of instructional technology is still "conflicting" and inconclusive (Picciano, 2011, p. 111), yet U.S. schools are spending almost $9 billion per year on technology (Picciano, 2011, p. 92). 

With this in mind, there appear to be three main objectives in the use of technology in schools:  1) to provide some sort of "value-added" to teaching and learning; 2) to prepare students to function effectively in a world that is increasingly technology-filled; and 3) to appear to taxpayers and other stakeholders "up to date" and aware of the technological shifts ongoing in society.  The most important objective for using technology in the classroom is, of course, adding something to the learning process and/or outcomes that would not otherwise be there.  For example, if the use of technology can get more students to understand a concept, or get students to understand more concepts, or a single concept more thoroughly, in the same amount of time it would take without technology, that is value-added.  According to the 1401 teachers who participated in PBS' eighth annual teacher survey on media and technology, some of the ways that technology adds value to teaching and learning include:  increasing creativity of students/teachers; increasing motivation of students; and stimulating student discussions (Grunwald Associates, 2010).  
Whether or not such claims of technology enhancing learning are under-determined by research in general, it seems clear that Hinoki International School is expected to use at least some of its resources to “acquire, construct, maintain, repair…school property, facilities, equipment, technology”  (Hinoki International School Board Policy, 2012, section 0120).  Indeed, Livonia Public Schools is dedicating 1.5% (or $2.1 million) of its total budget ($143.8 million) for 2012-2013 to technology (LPS, 2012a; LPS, 2012b).  Applying a similar ratio to Hinoki’s overall budget of approximately $714,000 for 2012-2103 would yield a total of just $10,700 for technology, far less than what is actually budgeted (see Table 1 below).  

The question becomes who determines how much of Hinoki’s overall budget is spent on technology, and how funding priorities within that technology budget are determined.  Ideally, it would make sense to have our "front line" faculty members identify and prioritize their perceived needs for value-added instruction in each classroom, and then to have a group of technology-savvy "experts" evaluate the combined wish lists, on the basis of feasibility in terms of infrastructure and budgets, and re-prioritize them into a list of recommendations for the administration and board to consider.  So far, in terms of having a designated "data expert" (Malloy, 2011, p.6) in each decision-making group, it tends to be our Lead Administrator or his assistant for demographic information, the chair of our Academic Advisory Committee for test data, and the chairs of our Budget Committee for fiscal data.


Once again imitating the model adopted by LPS in their 2012-2015 Technology Plan, Table 1 below is a brief outline of how technology needs and expenditures may be expected to trend for Hinoki International School for the next three years.
Table 1.  Hinoki International School Technology Infrastructure and Budget Trends

	
	2011-2012 
	2012-2013
	2013-2014
	2014-2015

	Total Students
	34
	85
	120
	160

	Total Teachers/

Classrooms
	4 Ts / 2 Rms.
	7 Ts / 4 Rms.
	9 Ts / 6 Rms.
	12 Ts / 8 Rms.

	Hardware & Software Budget
	$8,000
	$31,740
	$15,000
	$18,000

	Maintenance Contracts & Tech. Support
	$1280
	$5078
	$2400
	$2880

	Professional Devel. Budget
	$300/T/yr. = $1200
	$300/T/yr. = $2100
	$300/T/yr. = $2700
	$300/T/yr. = $3600

	Total Technology Budget
	$10,480
	$38,918
	$20,100
	$24,480

	% of total budget
	2.1%
	5.5%
	2.7%
	2.7%


These figures are based on actual costs for 2011-2012 and projected costs beyond that, assuming purchase and installation of one Promethean board, computer projector, and document camera per classroom, and a set of 20 iPads for each class in Grade 2 or higher, beginning in 2012-2013.  Other costs reflect approximations for computers, digital cameras, and copier/scanners for teaching and administrative staff.  Professional development costs are based on one-half the total amount for professional development budgeted for each teacher each year.  

As shown in Table 1, the relatively high costs of hardware and software mean that Hinoki’s technology expenditures comprise at least twice the proportion of the total budget (ranging from around 3% to 5.5%) as do technology expenses in the 2012-2013 LPS budget (LPS, 2012b), particularly as classrooms are being equipped for the first time.  The five-year hardware replacement cycle used by LPS (2012b) and recommended by research (see Johnson, 2011/2012) would be a good model to adopt.  
Conclusion

 In conclusion, Hinoki International School has made a good start in recognizing and beginning to plan for the benefits of incorporating technology into its instructional and administrative functions.  These early efforts can be refined and focused more sharply through a process-focused, collaboratively-developed School Technology Plan that includes an emphasis on stakeholder input, end-user professional development needs, and integration of technology into classroom teaching, assessment, and school-family communication.  It is my hope that this document can serve to frame some early ideas for further discussion and development by the stakeholders of Hinoki International School.  
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Appendix A:  Website Authorization Form for Use of Student Images
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Appendix B:  Wikispace Access Instructions for Hinoki Families
Appendix C:  Educational Technology Needs Assessment for Teachers
(Adapted from Utah Education Network’s Survey, n.d., at
http://www.surveymonkey.com/s.aspx?sm=lSsWCYRNQ56LYjmZiaIuwA_3d_3d )
	
	  


1. Who are you (name, school, and grade level)?

2. Approximately how long have you been teaching?

	· [image: image2.png]


1-3 years
· [image: image3.png]


4-5 years
· [image: image4.png]


6-10 years
· 10-20 years
· More than 20 years



3. How would you rate your overall skill in using educational technology?

	· MACROBUTTON HTMLDirect 
  [image: image6.png]


Below basic

· MACROBUTTON HTMLDirect 
  [image: image8.png]


Basic

· MACROBUTTON HTMLDirect 
  [image: image10.png]


Proficient

· MACROBUTTON HTMLDirect 
  [image: image12.png]


Advanced



4. Please identify which of the following educational technologies (software) YOU CURRENTLY USE in teaching. Mark all that apply.

	· MACROBUTTON HTMLDirect 
  [image: image14.png]


Email

· MACROBUTTON HTMLDirect 
  [image: image16.png]


Educational Websites

· MACROBUTTON HTMLDirect 
  [image: image18.png]


Microsoft Word, Excel, PowerPoint

· MACROBUTTON HTMLDirect 
  [image: image20.png]


Michigan Electronic Library (MeL)
· MACROBUTTON HTMLDirect 
  [image: image22.png]


Marco Polo

·  Chat

· MACROBUTTON HTMLDirect 
  [image: image24.png]


WebQuests

· MACROBUTTON HTMLDirect 
  [image: image26.png]


Social Networking

· MACROBUTTON HTMLDirect 
  [image: image28.png]


Google Docs

· MACROBUTTON HTMLDirect 
  [image: image30.png]


Google Earth, Maps, Translator, etc.

· MACROBUTTON HTMLDirect 
  [image: image32.png]


Blogging

· MACROBUTTON HTMLDirect 
  [image: image34.png]


Wikis

· MACROBUTTON HTMLDirect 
  [image: image36.png]


Audio/Video Podcasts

· MACROBUTTON HTMLDirect 
  [image: image38.png]


Audio, Video, and Other Multimedia (Not Podcasts)

· MACROBUTTON HTMLDirect 
  [image: image40.png]


Other (please specify):  


5. Please identify which of the following educational technologies (hardware) YOU CURRENTLY USE in teaching. Mark all that apply. 

	· MACROBUTTON HTMLDirect 
  [image: image42.png]


Teacher-run computer workstation

· MACROBUTTON HTMLDirect 
  [image: image44.png]


Student-run computer workstation

· MACROBUTTON HTMLDirect 
  [image: image46.png]


Overhead projector

· MACROBUTTON HTMLDirect 
  [image: image48.png]


VCR/DVD Player

· MACROBUTTON HTMLDirect 
  [image: image50.png]


Interactive whiteboard (SMART board or other)

· MACROBUTTON HTMLDirect 
  [image: image52.png]


Writing or other computer lab

· MACROBUTTON HTMLDirect 
  [image: image54.png]


Mobile computer lab

· MACROBUTTON HTMLDirect 
  [image: image56.png]


Digital cameras, scanners, videocameras

· MACROBUTTON HTMLDirect 
  [image: image58.png]


GPS Units

· MACROBUTTON HTMLDirect 
  [image: image60.png]


Calculators, CBLs, or CBRs

· MACROBUTTON HTMLDirect 
  [image: image62.png]


PDAs, Cellphones, iPods, or other hand-held units

· MACROBUTTON HTMLDirect 
  [image: image64.png]


Other (please specify):  


6. A WebQuest is an inquiry-oriented activity in which most or all of the information used by learners is drawn from the Web. WebQuests are designed to use learners' time well, to focus on using information rather than on looking for it, and to support learners' thinking at the levels of analysis, synthesis, and evaluation.

Please rate your interest level in learning more about WebQuests.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image68.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
  [image: image70.png]


3 - I'm very interested.


7. The Internet is now home to a plethora of resources that can easily be used to teach the core curriculum.

Please rate your interest in learning more about using Internet resources that can be used to teach the core curriculum.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image74.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
  [image: image76.png]


3 - I'm very interested.


8. Microsoft Word, Excel, and PowerPoint are commonly known as "productivity tools".

Please rate your interest in learning more about traditional productivity tools and their uses in the classroom.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image80.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
  [image: image82.png]


3 - I'm very interested.


9. Google Docs could be described as an "online version of Microsoft Office". With Google Docs, however, you can create and edit your documents without being tied down to one particular computer. Furthermore, with Google Docs, multiple people can edit the same document at the same time - providing a highly collaborative environment.

Please rate your interest in learning more about Google Docs.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image86.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
  [image: image88.png]


3 - I'm very interested.


10. The term social software is normally applied to a range of web-enabled software programs. The programs usually allow users to interact, share, and meet other users. 

Blogs, wikis, podcasts, social networking, and other online collaborative tools fall within this category of teaching tool. As such, social software can provide a highly interactive, richly educational environment for teachers and students worldwide. 

Please rate your interest in learning more about social software.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
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2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


11. It has been said that in the 21st Century, a teacher without a website is like:

- Ordering a meal in a fancy restaurant without a menu.
- An aquarium filled with cool-aid. Sure, the fish can live OK in there, but they'd do much better with water.
- A masterpiece painting in a storage vault.
- Ice cream without hot fudge.

Please rate your interest in learning about creating a class website.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image98.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


12. A blog is a webpage that chronicles whatever topic the creator desires, also giving others the opportunity to add their voice.

Please rate your interest in learning more about using blogs in the classroom.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
  [image: image104.png]


2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
  [image: image106.png]


3 - I'm very interested.


13. A wiki is a webpage that is easily edited and that can be viewed and/or edited by anyone that the owner specifies.

Please rate your interest in learning more about using wikis in the classroom.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
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2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


14. Podcasts are audio/video content that are freely distributed online. In fact, there are literally thousands of educational podcasts available for classroom use.

Please rate your interest in learning more about the educational uses of podcasts.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
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2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


15. Social networking is an online technology that has become extremely popular among our students today. Did you know, however, that there exist EDUCATIONALLY SOUND social networks for teachers (and students) alike?

Please rate your interest in learning more about the educational benefits of social networking.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
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2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


16. Copyright, while incredibly complex, is important for every teacher to understand. Furthermore, as more and more teachers publish their work on the Internet, alternative licensing methods (like the Creative Commons) should be understood.

Please rate your interest in learning more about educational copyright and the Creative Commons.

	· MACROBUTTON HTMLDirect 
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1 - I'm not interested.

· MACROBUTTON HTMLDirect 
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2 - I'm moderately interested.

· MACROBUTTON HTMLDirect 
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3 - I'm very interested.


17. Which of the following educational technologies would you be MOST interested in learning more about?

	· MACROBUTTON HTMLDirect 
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WebQuests

· MACROBUTTON HTMLDirect 
   Microsoft Office (Word, Excel, PowerPoint)

· MACROBUTTON HTMLDirect 
  [image: image135.png]


Google Docs

· MACROBUTTON HTMLDirect 
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All Social Software

· MACROBUTTON HTMLDirect 
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Blogs

· MACROBUTTON HTMLDirect 
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Wikis

· MACROBUTTON HTMLDirect 
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Podcasting

· MACROBUTTON HTMLDirect 
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Social Networking

· MACROBUTTON HTMLDirect 
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Digital photography, audio, and video
·  Other:  


18. Do you have other interests/concerns/questions related to technology? Please describe them here.
